DOCUMEHT RESUME 



ED 074 349 

TITLE 

INSTITUTION 

PUB DATE 
NOTE 

EDRS PRICE 
DESCRIPTORS 



AC 01U 292 

Learning Laboratories for Unemplcyed, out-of -School 
Youth. Occupational Orientation. 
New York State Education Dept,^ Albany, Bureau of 
Continuing Education Curriculum Development. 
72 " 
58p. 

MF-S0.65 HC-$3.29 

Employment Opportunities; Employment Programs; 
Instructional Mattrials; Job Application; *Learning 
Activities; Learning Laboratoriea • ^Occupational 
Guidance; *Programad Texts; *Unemployed; *Youth 

ABSTRACT 

Learning activities supplemanting those found in the 
curriculum resource handbook, "Learning Laboratories for Unemployed, 
Out-of-School Youth, " and useful for occupational guidance are 
suggested. Activities suggested concarn; (1) Conducting orientation • 
procedures, (2) An alternative method for organizing the interaction 
seminar, (3) Establishing a personal folder, (U) using the personal 
file folder, (5) Correcting undesirable qualities, (6) Selecting a 
vocation, (7) Locating a job, (8) what to do about employment 
discrimination, (9) Surv'ey of local employment opportunities, (10) 
Why people fail to get jobs, and (11) Why people fail to keep jobs. 
(CK) 
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FO^WORD 



Since their distribution in 1970, the publication entitled LBmming 
LabovatOTies for Vn&mptoy&d^ Ow^f^Sohool Youth and the accompanying 
soimd filmstrip5 Odds On TomorroWj have proven to be extremely valuable 
resources for instructors in various adult education prcgrams , Their wide 
use has generated a need for supplementary 5 student-oriented Tnaterials 
which could be used to extend or reinforce the skills ^ concepts, and under- 
standings which the prograTn seeks to develop. In response to this need, an 
advisory committee of teachers ^ representing a cross section of disciplines, 
was asked to contribute ideas for augTiienting the teaching strategies out- 
lined in the handbook and illustrated in the filmstrip* This committee was 
chaired by William B. Hemmer^ formerly associate in the Bureau of Continuing 
Education Curriculum Developments presently assistant professor ^ State 
University College at Brockport* 

Using this initial input, Virginia A. Rovelli^ Ballston Spa Central 
Schools, and Allan SholteSj Guilderlmd Central Schools developed a 
series of learning activities and ancillary learning exercises which 
reflect the persistent life problems facing the average unemployed, out--of'- 
school youth, Robert Bielefeld 5 Director, Division of Occupational 
Education Instruction reviewed the manuscript* 

The final writing and the preparation of the manuscript for publication 
was completed under the direction of George K. Tregaskit, associate, Bureau 
of Continuing Education Curriculum Developnient . 

The development and printing of this publication were funded through 
Title I, Elemental^ and Secondary Education Act, 

HERBERT BOTHAMLEY, Chief 
Bumau of Continuing Eduoation 
Curriautwn D&v&lopmmt 

GORDON E, VAN HOOFT, Dirsator 
DiviBion of Sahool Supervi&ion 
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USE OF MATERIALS IN THIS PUBLICATION 



urnniH if ent Of this publioation is to suggest learning activities which 
would supplenient those found in the curriculum resource handbork £6^^"^^ 
L^OTO^m for Ummplayed, Out-of^Sahool Youth. This particular c^pUa- 
tion of learning activities is designed for use by the guidance counselor 
Some of the activities refer directly to xessons suggested 7n the Curricuium 
Manv oHhe acr • the curricSun, resource handbook 

S\ J \ ? ^ combination of skills, and reference to 

the handbook is made merely for the sake of convenience. 

tica/^%??"Jr^ - P^^" °^ P^°Sram must be kept extremely prac- 
tical All the activities should be relevant to the experiences and 
aspirations of the students. The instructor must 'realizf. that what appeals 
to him or even students from other environments may be quite differed 
from what IS of immediate Interest to the disadvantaged student. ^ 

«Hv. !^°^" t« oriented to the world of work since the dis- 

advantaged pupil IS 30b=conscioua and interested in gaining economic 
stability as eKpediently as possible. AH text materials must fit the 
studeSi interests, special backgrounds, and vocabulary of the • 

Th^, ^®^™JfE„a°?^r^ties should be organised in short, achievable units. 
slnLS'^^'^'^f"^"?- "-^^t^^y « °f accomplishment for the 

thf^t, H ' the lessen should be increased gradually only as 

the students' attention span, interest, and work habits improve. The 

thrinS^ f " ^^^^ ' it. Encouragament from 
the instructor, peer approval, community support and recognition^ combined ^ 

self4miges!"°*' "^'^'^^ '^^P "^^«"t^ ^'^^^^ P°sitive 

Th ^^"Si\°°Pi«s of worksheets to be used by the students are provided. 
These worksheets may be duplicated for classroom distribution by first 
aS's?i?.hifr' T'^^"^ '^"P'y xeroxing. In addition, they 

SansparScLf '"^^'"^ " " "^^"^ '"^'^^"S overhead projectcr- 
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INSTRUCTIONAL STRATEGIES 

FOR 

CURRICULUM FOR OCCUPATIONAL ORIENTATION 

LEARNING ACTIVITY 1 1 CONDUCTING ORIENTATION PROCEDURES 
Reffe^enae.' CuAAlauZum RuouAae. Hmdbook, p. 7 27 

INTRODUCTION 

The typical out-of-school youth is not interested in haaring what you 
are going to do. I'l his experience, teachers and administrators have always 
bean full of promises, good intentions, and expressions of sincere interest 
in "students as individuals." In the beginning, ha expects this program to 
be exactly like his previous experiences, but he is willing to give it one 
last chance. For this reason, spend little time telling the students what 
is supposed to happen. 

Meat infornia-tion raiating to the purposes of the Center is given to 
the students as part of the recruitment procedure. A quick review of the 
Center's purposes, however, allows for the elimination of misunderstandings 
and confusion. 

Give considerable time to developing appropriate terms for the various 
activities. There is no reason, for instance, why interaction seminars 
should not be called rap sessions, talk-ins, discussion groups, or any name 
that is appropriate for the locale, the age group, or the predominant ethnic 
group. Most iirportantly , don't get enmeshed in meaningless terminolos?. 
If the students have difficulty pronouncing or remembering the terms, the 
activity will be relatively meaninglGss to them. 

Once the goals of the program have been reviewed, the terminolo^ 
clarified, and miscellaneous questions answered, introduce the staff to the^ 
students. Generally, these students find it difficult to accept any formality, 
To relieve an overly-formalized atmosphere, let the instructors introduce 
themselves to the students in the seminars. The atmosphere may be further 
informalized by giving the student a map of the Center and allowing him to 
locate the various activities. Preferably, allow the student to discover 
on his own as much as possible ^out his instructors, the Center, and the 
program. 

Stress the fact that any individual benefits gained through the program 
will result from the quality of the student's participation in the program. 
He must be sold on the idea that he is capable of attaining satis^ing and 
realistic, occupational goals. The student should realize that the program . 
can only aasiat him^ it cannot do the work for him. 

If, during a large group meeting, the majority of the students have 
lost Interest in the topic, it is best to end discussion immediately. 
Assuming the topic under discussion is a vital one, it can always be brought 
up again at a more appropriate tims or at the next large group meeting. To 
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only such things tLt . -nlll^is Jj^ffr^o "^^t^^^^^ ^^^-^^ 
lines for interprating these o5ctl"s '- ^"^^e^ 



TEACHING OBJECTIVES 

To establish channels for the free 
exchange of ideas between students 
and the staff 



To set up an institutionalized 
structufe for rasponsible student 

nation in planning the daily 



■program 



To involve participants in the 
making of naeded regulations 



GUIDELINES 

For the most part the students are 
already av/are that instructors have 
Ideas. In the beginning, at 'least 
place the greatest emphasis on drawing 
Ideas from the students. Encourage 
them to comment on each ether's 
statements. Even if you do not agree 
with a statement, resist making a" 
comment until certain that no one 
else has something to say. An 
atmosphere must be established in 
which the student becomes aware of 
the importance of h%s statements as 
well as those of ' the other students. 
Exercise a guiding role with a minimum 
of talk. Do not feel that discussions 
need end in majority agreement. The 
objective stresses the free exahange 
of ideas. Since there are no single 
correct conclusions for a discussion ■ 
topic, elicit a representative variety 
of student responses before venturing 
your ideas. In fact, carefully 
consider the necessity of expressing 
your opinion if you feel it might 
squelch student participation. 

Resist the tttmptation to be overly 
institutionalized in establishing 
the structure for student partici- 
pation in planning the daily program. 
Be. sure the student is aware that 
even the structure for planning can 
be changed if circumstances merit it. 
Avoid creating the impression that 
the structure Is arbitrary or 
inflexible . 

Be certain that the staff and students 
decide that a given regulation is 
genuinely needed. Often ^ an actual 
negative or confusing situation must 
develop before the student will 
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TEACHING OBJECTIVES 



GUIDELINES 



To give students a sense of 
responsibility for the orderly 
operation of the Center 



To make the students aware of the 
reasoning behind sQcietal codes 



realize the need for a regulation* 
Regulations that develop from actual 
situations will most likely be self- 
enforcing. 

As the students are givpn more and 
more voice in the formulation of 
regulations for conducting the 
Center -s programs ^ they will realize 
a sense of responsibility for it* 
However, if the staff does not give 
intelligent guidance 5 the students 
may find themselves the victims of 
their own mistakes » In this rase 5 
they will most likely lose confidence 
in their ability to maintain the 
orderly operation of the Center* 

The students will probably be of the 
Opinion that there is no reasoning 
behind societal codes and in many 
cases they may be right* However , 
the insti*uctor should' attempt to 
focus discussion on areas where 
students can see evidence of the need 
for a code* If students decide to 
.establish a regulation 5 they will 
have realiiied the need for the 
regulation * 



CONTENT 

If the students or the staff feel discussion topics other than those 
listed on page 129 are of" greater importance or more interesting 5 provide th 
opportunity for these topics to be discussed* 



NOTES 



LEARNING ACTIVITY 2. AN^^ERNATIVE METHOD FOR ORGANIZING ITHE INTERACTION 

U^eAmaz: CuMJuauIm RuouAct Hmdbook, pp, 130-133 

INTRODUCTION TO THE INTERACTION SEMINAR 

Pick topics for Interaction Seminars which are significant in the minrf. 
?L- participants sense the i.pc'anca of™'' 

topic and feel that the topic involves them, the seminars will develop into 
very desultory^"rap" sessions. One way to attacn importance to "t^e seminars 
and develop interest in them is to have each group discuss a separate Wc 
In a given time period have as many different topics under discussion as^ 
there are groups. The participants will come to reali.a thatl^ei^ seminar 
IS unique and original, not a carbon copy of a previous one. 

n.- ^S^^'''^^"? guidelines for an alternative methodology to that on 
?o'use it? ^-"-1- Handbook, should the instructor choose 

. Select topics which can be discussed in one session for each of the 
discussion groups. 

. Inform the .group that a summary of the discussion will be presented 
by one of the members at a followup large ^group meeting. ^'^^"^""^'^ 

• Have each group decide who will present the summary to the 
large group* 

. Keep criticism of students by students at a minimum in the initial 
seminars m order to encourage expression of a wide range of views. 

. Following the presentation, the members of the large group should ask 
questions or make any comments they ohooae. should ask 



If there appear to be many points of view on the topic which the 

helf %fr"^-"°^"^ "-^^ '° reconsider, a second selinar can be 
held. Otherwise, go on to a new topic in the next seminar. 



It IS conceivable that some groups will discuss two or more topics while 
others are discussing only one toyio. There is no reason for all groups So 
to eL"?h"'H' Likewise, the instructor should also bl careful 

or "orJgLai""''"" " suggestions become repetiSvf 



NOTES 



LEARNING ACTIVITY 3: EST^LISHING A PERSONAL FCLDER 
Rz^QJimat' CuAAMcjuZm Ruomat Handbook, pp, 134-135 

CBJECTIVE 

To accumulate an^l evaluate information on five learning gKGrcise Gheet 
about the student xhtt will enaile him to select a suitable occupation 

TECHNIQUE 

Supply each student with a nianila folder, explaining that when the 
folder is completed it will contain inforTTiation about himself that will 
assist him in selecting a suitable occupation. Ad the sheets containing 
this personal information are completed, they should be placed in the 
student *s peraonal folder and the folders placed in a confidential place, 
such as a locked file drawers so that their confidentiality is inaintained. 

Have students provide the information, requested for Learning EKercises 
3, 3a 5 3b, and 3c. If filling them all out during one session taxes 
the attention span of students, this exercise may be spread over more than 
one session* 

EVALUATION 

Without looking at the content of the learning; exercises , check to 
make sure each student has included all of them in his personal folder. 

NOTES 



A 



LEARNING E)€RCISE 3 

SCHOOL EXPERIENCES 

DIRECTIONS; Answer these questions about previous school experiences 

honestly as you can. You will use the information on the sheet "in your 
self-assessment file. 

1* At what age did you leave school? 

2. What grade were you in when you left school? 

3. How often were you late tor school in your last 3 years there? (Circle 
one response. ) 

Never Once in a while Often Too many times 

4. How often were you absent: from school in your last 3 years there? 
(circle one response.) 

Never Once in a while Often Too many times 

5. How many of your absences from school could have been avoided? (Circle 
one response. ) 

None Very few About half Moct All 

6. How often did you get into trouble with a teacher or the principal 
because of fights or arguments with other students? (Circle one 
response,) 

Never A few times Often 

7. How often did you get into trouble with a teacher or the principal 
because of fights or arguments with teaohers? (Circle one response.) 

Never A few times Often 

8. Were you cooperative with other students? 

9. Were you cooperative with teachers? 

10. What kind of irades did you get? (Circle one response.) 

EKcellent Good Average Poor Very Poor 
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LEARNING E)CRCISE 3a 

WORKING E X P-E R I E N C E 



DIRECTIONSI Fill in the blanks about previous job aKperiences on the chart 
below as honastly as you can* List eveiy employer for whom you have 
worked. The infonnation on the chart is for you to use in your self- 
assesiment. Note the sample line filled out. 



I " II III IV V VI 

How Long Kind of Weekly Reasons for 

^ En^loyer There When ETTployed Job Pay Leaving 

M Daily 6 mos * 1968 deliver- $18,00 I quit-got 

P News * ing a job at 

L papers Grants 
E 



LEARNING E)ERCISE 3b 

TEMPERAMENT. INTERESTS. AND APTITUDES 



DIREGTIONSI Answer the questions below by checking the appropriate column 
opposite each question, 

Tamperainanti Hot Sure Yes No 

1* Do you like a job that requires doing the 
same thing over and over again? 



iasiiie LiiAii^ wvei' aim over ag 

2, Do you like to plan a job? 
3i Do you like being In charge q 

Do you inind taking orders? 
Do you work better alone? 

6, Do you mind taking physical risks? 

7. Do you jump to conclusions? 

8* Do you have patienee with other people? 
9* Are you shy with ptople? 

Interests I 

1* Do you prefer working with people? 
2i Do you prefer working with ideas? 

3, Do you like teehnical jobs? 

4, = Do you like working on machines? 
5i Do you like office work? 

Aptitudes: 

1* Do you underitand words? 

2. Can you adds subtriots multiply , and divide? 

3i Do you read easily and quickly? 

4# Do you underitand what you read? 

5, Can you estimate distancei and areas? 

6, Can you mamoriM facte? 

7» Is your penmanship legible? 

8t Can you tell your lift from your right quickly? 

9. Are you good with tools? 



»f other peopled 
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LEAra^ING E)€RCISI 3c 

PHYSICAL. CAPACITY 



directions: Answer the questions below by. checking the appropriate column 
opposite each question. 

Not Sure Yes No 

1. Could you take a job which requires liftings 

carryingi or pushing? — = 

2. Could you take a job which requires clinging 

or balancing in high places? ^ — . 

3. Could you take a which requires stooping, 

crouching I ^d kneeling? ^ 

4. Could you take a job which requires handling 

or feeling? ' -= — 

5. Could ypu taka a job which demands that you 

distinguiih betwean colors? „ — . 

6. Could you take a job that demands much 

listening? , — 

7. Could you take a job that demands much talking? ^ 

8. Can you work In extreme heat? — . 

9. Can you work in extrema cold? ^ ...^ — 

10. Can you work with noise and vibration? ^ — . ^„ ™ 

11. Do you prefer inside work? " ~ 

12. Does dampness bother you? — ^ — 
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LIAI?jING E)ERCISE 3d 

WORK PREFERENCE 

nTPPrTTflNS* Using the names of the members of your group, fill in the 
_!B,iilowing blanks. The group will discuss mty the reasons and not the 
" names in your answers* Do not ahaw your maw&rB to myom. 

I would moit like to work withi 



^_ because 



2. 



because 



3^ because 



If J could not work with those 1 have listed, 1 would then want to work wlths 



^_ because 



5, 



becauie 



g • because 
On any job, the peopli I avoid are those who ^ 



LEARNING ACTIVITY 4: USING THB PERSONAL FILE TOLDER 
HieAmce.: CiwUmlm ne^ouAce. Handbook, pp. 134-140 
OBJECTIVE 

_ To enable the student to assess his strengths and weaknesses using the 
information contained in his personal file folder ' " 

TECHNIQUE 

Distribute to each student his personal folder from the locked file 
drawer where they are kept. Tell the studsnts that this folder is similar 
to a personnel folder. At this point, a local ernployer should be brought 
m to discuss what a personnel folder should contain and what purpose ft 
serves, j-i- 

Provide a copy of ths following questions to the guest speaker and to 
the students, adding additional questions as desired. If the initial 
presentation by the speaker does not adaquataly answer the questions, they 
may be brought out in the discussion which follows the presentation Be 
Qu^stions"''"^' importanoe of the personnel folders to the employers. 

• What ^ kinds of information does the employer have about a iob 
applicant before the interview? 

• From where does the information comg? 

• Why do you suppose this information is important in terms of the 
. employer's impression of the job candidate? 

• What kinds of things does the employer assume about an employee's 
personnel folder? ^ ^ 

• What function does the personnel folder serva after the person has 
been hired by the employer? ' . 

M^e a transparency of "Thay Couldn't Hold Their Jobs" from paee 138 
of the curriculum Resource Handbook. Discuss the transparency. Stress the 
percentage differences between thoia dismissed or not hired because of skills 
deficiencies as compared to peraQnality defects. 

Discussion Question; 

• lasad on our disousslons, what do you think are personal qualitias 
tnat an employer looks for in a job candidate? 

Anticipated Responits- ^ 

• Cooperation , Courtesy 

• Qood attendanGt , qqo^ groeming 

• Initiative . , Desire to inprove 

• JrivMambition) , Aooeptance of reiponsibility 
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As the students suggest qualities, list them on the board. Have 
students list the qualities on their copy of Learning Exercise 4 as they are 
listed on the board. Ask the students to rate themselves in each category. 
Do not look at the student 'i fornis unless asked to by the student. 

Have students compare their ratings on Learning Exercise H to the 
information in their folders. Have them check to see that their ratings 
are not aontmMcted by something in the folder. If the student requests 
personal assistance in doing this, make time available to him. Allow him to 
get assistance from other staff members if he wishes. Protect the confi- 
dential nature of the information. Stress seif-assessment, not teacher 
assessment. 

Using tha information given on Learning Exercises 3 and 3a, have the 
students answer the questions in Learning Exercise 4a. Having done this, 
ask them to make a list of strong points and weak points revealed by the 
evaluation . 

Students may now use the information on Learning EKereise^ 3b to answer 
the questions on Learning EKereise 4b. Learning Exercise 3e will not re- 
quire separate evaluation since it is self-explanatoiy and can be easily 
interpreted in terms of specific jobs that. they may be Interested in at a 
later point in the program • 



EVALUATION 

Much of what tha students have aoGompllshed may be hidden from the 
instruotor. The student may wish to keep his materials and conclusions to 
himself. This desire for privacy must be rispected. The true test of what 
suGGess has been met In this section will be revealed most noticeably m the 
realistic choices the student suggests in the following unit on selecting 
a vocation. 



NOTES 
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LEARNING EXERCISE 4 

SELF-ASSESSMENT 



DIRiCTIONSl In the eolumn headed "Quality," list those "qualities" which 
your teaehar lists on the board. Then check the column to the right of 
the quality^ that best eKpresses your pemonal evaluation of yourself for 



Quality ' " Personal Rating 



EKcellent Good Average Fair f 



oor 
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LEAW^ING E)€RCISE 4a= 

STUDENT INFORMATION 

I, Use informatiQn on Learning EKercise 3 to aiiswer the questions in this 
part. Circle the correct response. 

1. Will a prospective einployer think you are reliable about getting 
to work? (Check your answers to questions #3 5 Si) 

Yes No 

2, ^ Will a profipective employer think you can get along with other 

employees?; (Check your answer to questions #5 and 8*) 

Yes No 

. 3* Will a prospective eniployer think you can gat along with your boss, 
forainanj or Tnanager? (Check your answer to questions #7 and 9,) 

Yes No 

4, Will a prospective employer think that you try to do your best 

work at all times? (Check your answers to questions #1, 2^ and 10*) 

Yes No 

II. Use Learning Exercise 3a to answer the questions in this part. Circle 
the correct response, 

1. Will a prospective employer think that you will stay with the 
company if he gives you a job? (Check Column II 0 

Yes No 

2. Will a prospective employer see any uneKplainad gaps in your work 
axperiance? (Check Column III.) 

Ym No 

3. Will a prpipective employer think -you have enough eKperlence as a 
Worker? (Check Columns I and IV i) 

Yes No 

4. Will a prospective employer think that you have always had a good 
riason for isiving a job? (Check Column VI.) 

Yes No 

5. Do you think that you are making progress toward making more money? 
(Chick Colmnn V* ) 

Yes No 
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LEARNING EXERCISE 4b 

EMPLOYER ATTITUDES' 

the following questions based upon your answers in the "Tampara- 
mant" section of Laapning Exercise 3b. 

1. Will a prospective employer think that you should have a job which 
involves doing many different things? (Chaek #i and 2.) 

Yes No 

2. Will a prospective employer think that you should have a job In which 
you will be responsible for other workers? (Chack #3, 8, and 9.) 

Yes No ■ 

3. Will a prospective employer think that you ihould have a job in which 
you have to set up work for yourself or others to do? (Check #2 and 5.) 

Yes No 

4. Win a prospective employer think that you will be willing to carry out 
his directions? (Check #4.) ^ 

Yes No 

5. Will a prosptctive employer think that you will be willing to do a job 
even though it will be physioally difficult or danaerous? (Check #6 ^ 
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iierous? (Check #e.) 
Yes No 

follwing questions based upon your answers In the "Interests" 
section of Learning Exercise 3b. ueiebrs 

1. Will a prospective employer think that you should have a job worklne 
. with other people? (Check #1.) ■ woi ing 

Yes No 

2. Will a prospective employer think that you should have a job In which 
you are expected to come up with new ways of doing things, (check #2. ) 

Yes No 

3. Will a prospective employer think that you should have a job working 
with your hands? (Cheek #2, and 5.) wording 

Yes No 

H. Will a prospective eniployer think that you should have a job working 
m an office? (check #5.) j s 

Yes No 

sectt^f f°^^f ^"S.^'*"!^®"^ ^""^ «P0" ysur answers in the "Aptitudes" 

section of Learning Exeroiaa 3b, t- 

I. Will a prospeotive employer think that you should have a job that re- 
quires much reading or writing? (Cheek #1, 3, 4, and 7. ) 

Yes No 

2. Will a prospective employer think that yoU should have a job that requires 
O matheffiatical knowltdge? (Check #2 and 5.) " requires 
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LEANING ACTIVITY Bi CORRECTING UNDESIR^LE QUALITIES 

Re^sAenae.' CuMA.tuLtm RuouAcig Hmdbook, pp. 140-149 

OBJECTIVE 

To en^le the student to assess means to correct or alter those unde- 
sirable traits which may hinder his ability to find employment 

TECHNIQUE 

Discuss with the students in a seminar ti:e reasons for an individual's 
seeking employment* Make sure th^ following possible situations are 
discussed* 

• The jobseeker is unemployed. 

• The jobseeker is unhappy with his current employment and wishes to 
work for another employer. 

^ The jobseeker has advanced as far as he can with a specific employer 
and would like to work some place where there is more chance of 
advancement* 

• The jobseeker is bored with his oGcupation and wishes to begin a new 
one . 

Ask the students to take from their folders the list of their strengths 

and weaknesses. Have them circle the weaknesses that th&y wish to alter. 

Ask students where they think they can go for assistance in correcting 
oGGupatlonal weaknesses, Write the list on the board as the students 
develop it* Be sure to remind them of the mtf<eup of the Center staff and 
the servicei available at the Center, Liitad below are some possible 
responses . 

• Instructors at the Center 

p Job developers at the Center 

e Psychologists at the Center 

• Counselors at the Center 

• Community resource people brought to the Center 

• New York State Employment Service 

• Local Mental Health Clinics 

• Local churches . . 

• Local schools 
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• Local businessmen 



• Private employment agencies 

• Local collegaa and universities 

• New York State Voqational Rehabilitation Center ■ 

Provide students with copies of Learning Exercise 5, "Request for 
Special_ Assistance," that can be filled out whenever a student feels he 
would Uke you to bring in a special person to work with him in strenathenine 
specific weaknesses. This written request form is designed to pr^viSI'"^ 
students too shy to confront the teacher directly with a means of seeking 
help. The students may also express their requests verbally. The form is 
merely one possible means of getting the student started in as aiBting him- 
self toward selQcting and landing a desirable job. ^ 

The student will be more likely to participate wholeheartedly in' the 
program if he knows that t';5 staff is sincere. He is more likely to 
appreciate his community and participate constructively in its activities 
If he feels the community la willing to aceepf him. The maufcers of the"^ 
community can best demonstrate their willingness to help these young people 

Select "tf-hf'''"f " ^"*«8Pal part of the pJogJm! ' 

Select reliable, interested, sincere community members who will not back 

the ^t^r^^"^""^"^'. community involvement there is, 

the better the chances of the program's success. 

EVALUATION 

Always be aware of the students' requests for assistance. These 
requests may be formally expressed or informally expressed. Once the 
requested assistance for the student has been made available, his serious 
and cons istent cooperation with those who are assisting him will reflect 
the degree of success this section of the program is having with him. 

NOTES 
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LEARNING EXERCISE 5 

REQUEST FOR SPECIAL ASSISTANCE 



Name ^ 

Date , 

I would like to have someone help me in the area of 



If you know of a specific person you would Ilka to request help from write 
that name here. " 
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LEARNING ACTIVITY 6 1 SELECTING A VOCATION 

RejfeAenaa; CuJvUc.ulm Re4otw.ce Handbook, pp, 140-149, 1$5'159, 227-255 
INTRODUCTION 

This activity covers the materials found in Sections IV VI XXT yvTT 
XXin. XXIV, XXV, XXVI, XXVII, XXVIII, and XXX: The seotio^ IJe o'gan^'ad' 
in this manner in order to avoid needless repetitions and to allow the stu- 
dents to attend only those sessions which interest them. If the instructor 
spends an abundanae of tima on Sections I, 11, III, and IV, the remaining^ 
seGtions can be dealt with on an independent basis or in small informal 
. groups consisting of instructors, students, and community resource people. 

Avoid excessiya repetition. Once a point has been made with the stu= 
dent, drop it. Excessive self-assessment, job analysis, counseling, and 
community resource assistanoe can beeorae tedious if overdone. There ia 
also the danger that the student may come to feel that the instructor Is 
prying into personal areas. The student should be encouraged to do most 
of the actual p Ob analysis on his own. Since Individual students will have 
completed _ their self -assessment in Section III, they should use Section IV ' 
to establish a more objective evaluation. Whatever tests are decided upon 
the students should take them only on a voluntaiy basis. For instance 
there IS no reason why all students should have to take the General ApUtude 
Test Battery mt the same time. The test's reliability coefficient will be 
higher for those students who are highly motivated to the point of wanting 
to know their aptitudes and interests. It is senseless to assume that all 
students will be so niotivated at a given point. 

CBJECTIVE 

_ The student should, after Investigating several occupational areas, 
pick an. occupation which fits .his interests, aptitudes, and abilities. 

TECHNIQUE 

Following the scoring of the tests, each student should have a private 
conference with a member of the staff with whom ha can relate to Interpret 
the test rasults. A large group meeting may be useful as a preliminarv 
session to give an overview of the testing program, but it should never be 
used as a followup device in which scoras are reviewed. Inform the students 
that their test results are for their parsonal use and will not be discussed 
with anyone but themselves . Some students may even wish to take the tests 
individually and privately. This request for privacy should, of course, be 
respected, 

^When the testing program has been oompletad, all test results should 
fie placed by the student in his personal folder if he so chooses . After 
testing, the student will have in his folder a fairly complete body of 
knowledge about his oecupatlonal intarests and aptitudes upon which he can 
liase a reasonable evaluation of his potential success in a vocation 
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From this point on he will have to do much independent investigation 
to select a vocation. Stwss the fact that his ultimate choice of m vocation 
will rest solely with him. Ha must, therefore, use all available information 
in the most constructive way possible, and he must know how and where to 
gat valuable advice and counseling in selecting his vocation. 

• List the following occupational areas on the board: 

• Selling - check-out clerk in supermarket, cashier in retail 

store, manufacturer's representative, wholesaler's representative 

• Clerical work - file clerk, bookkeeper, secretary receptionist , 

switchboard operator, mail clerk, billing clerk 

• Services - gas station attendant, dishwasher, mover, janitor^ 

taxi driver, gardener, routeman, repairman, waitress 
. Professional and managerial - suparmarket manager, newspaper 
writer, retail department manager, teacher, doctor, sales 

manager , 

• Skilled - labor-farmer, butcher, baker, tailor, locomotive 

engineer, carpentar, mechanic, pilot, radioman, surveyor, 
draftsman, heavy equipment operator 

• Seiniskilled - drill press operator, business machine operator, 

tow motor operator, punch press operator 

• Unskilled - porter, messenger, stockboy, babysitter, cleaning 

woman, deliveiy boy, fruit picker 

• Armed forces - signalman, nurse, steamfitter, cook, radioman, 

truck driver, rifleman, secretary, clerk, medic, laboratory 
technician, linesman 
Local industries 

• Building trades - carpenter, mason, pluniber, aleetrician, 

sheetworkers , steelworkers 

•Have students rate the areas by numbering them 1-10. The number 1 
indicates the most preferred area, and the number 10 indicates the 
least preferred. Some students may find it necessary to consult the 
instructor for clarification of terms. The instructor should be 
able to give eKamples of jobs in each of the 10 areas, 

• Form a separate voGational interest group for each area. The staff 
should select meniers of the community to act as group leaders to 
investigate areas of occupational interests, 

• The group leaders and the students meet to plan their investigation 
program. The materials in the GurriGUlum should be used as a guide 
for the invaatigation, but they should not be allowed to restrict 
the group or its leader. The investiiative part of the program 
should include field trips •into the comnunlty, bringing in other 
speakers, and arranging for the students to spend at least 1 day. 
observing a person performini the functions of the j^. 

f Following the investigative procedure which has been set up by the 
group leader and the students, evaluate the experience. Informal 
diBQuasions reviewing all aspects of the ixperlence should be held 
beforo a more fonnal and individualizad evaluation takes place. The 
niost Important part of the avaluatlon should be the student's com- 
parlson of the Information he has gathered about the job to the in- 
foCTiatlon he has gathered about himsilf in his personal folder. 

19 



•!! '^^^ evaluation of the experience should be the 

individual conferanae v.ith a staff mapber.. This confarenef^Sould 
ax,, at drawing together all the infrktion gatharadf S"his til 
thoss vocations that ar. obviously inco.patilla with "the atudLttf 
aptitudes and interests should be eliminated from his further 
consideration. " 

. vmen the student has finished his investigation and evaluation of ^ 

°ith°at1«^'f ""'S' .ncou.agad to rsp«at S proLdure 

with at least one other area. Encourage the students to continue 
their investigation of occupational areasV even after thev feerth.,, 
have found a job with which they are satisfied, ion't set ftime 
limit for each investigation or on the total investigative procedure 
However, the group l.adar and instructor should not fllow thf 
investigation to drag out until everyone is bored. ^ 

. When the student has selected a vocation in which he exhibits an ir- 
and sufficient aptitude, he should inmedlately begin the nert 
unit 5 which deals with getting a job. ^ 

EVALUATION 

mi^'^tsT^TlntiuJ':''' = vocation m keeping wltl, M= interests. 

NOTES 
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LEARNING ACTIVITY 1\ LOCATING A JOB 



MiQAmtti CvJuUadmi RuouAao. Hmdbook, pp. 150- 154, UO-Ul, 19S-206, 
220-221, 251-252 

INTRODUCTION 

This unit Gonsists of Sections VIII, XIV, XIX^ and XXIX of the 
Curriculum for Occupational Orientation. The suggested order for presenting 
these sections is KIV, XXIX , XIX, VIII, and V, The instructor may alter the 
sequence if a more appropriate one suggests itself, but this sequence moves 
from very general topics, of value to all participants 5 to those topics 
which will require highly Individualized research and counseling on a one- 
to-one basis. 

Because much of the material In Section XIV 5 PrejudiGe In Employment^ 
ip covered in detail in the Cultural Realization and Development of Self- 
Concept curriculum, concentration here should be on the discrimination, 
stemming from prejudice, which exists in employment. A clear distinction 
must be made between discrimination and prejudices since prejudice will 
not" be discussed at this point* This unit concerns itself primarily with 
an explanation of the Hvmm Rights LM as Am&nd&d Through Jme 2j 1969. 

Discrimination in employment 5 making a difference in treatment or favor 
on a class basis in disregard of individual merit, is of legal concern. 
Prejudice, and unfavorable opinion of a group. Is of moral 5 ethical, and 
philosophical concern. The government cannot outlaw prejudice , but it can 
outlaw discrimination based upon prejudice. 

Before discussing this material 5 all Instructors should read the 
complete Hmon Rights Lm as Amend&d Through June 1^ 1989, Copies are 
available free from any branch of the State Division of Hwnan Rights. A 
working knowledge of this law is essential in order to avoid giving false 
or misleading information. 

OBJECTIVE 

To increase the students' awarsniSi of the various forms of job 
discrimination 

TICHNIQUE 

Have students relate personal experiences in employment in which they 
felt they were being discriminated against. Most of theii^ examples will 
Involire racial discrimination. 

Record each of the following scenes on tape, using a group of volmiteer 
students as actors, if possible. Praface the presentation of these incidents 
by telling the class that each scene Involves a different kind of discrimina- 
tion * 

At the point where the break occurs in the taped dialogs ask the 
Students to tall why the Job applicant is going to be rejected. Thay should 
realize that the applicants are rejected for the following reasons* 
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• Scene 1 - The employer objected to the applicant's age. 

• Scene 2 - The enployer objected to the applicant's race, 

• Scene 3 - The employer objected to the applicant's religion (creed). 
•Scene 4 - The employer objected to the appllcant'n colQr. 

• Scene 5 - The employer objected to the applicant's national origin, 

• Scene 6 - The employer objected to the applicant's sex. 
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SCENE 1 

Employari I see by your application that you would like to work in our 
office. How much eKperience have you had? 

Applicant: Wellj I worked in the office at Macy's Department Store for 9 
years until my husband was transferred and we moved to this 
city* Since that time I have worked for the First National 
Bank as a secretary* 

Bniployer: How long have you lived in this city? 

Applicant: We've lived here for 18 years, 

Enployeri Then you worked at the bank for 18 years? 

Applicants Yes, 

Employer: What is your age? 

Applicant; I-m 47* 

Employers I see* Well^ thank you for coming inland you should be hearing 
from us soon* 

Applicant: Thank you for your time, 

Enployer: You're welcome. Good-bye* 

Break, 

Miss Roberts 5 noti^ the young girl I interviewed this morning 
that she has the job. 

Secretary: But Mr* Washington , the last woman is the best qualified* She 
has the eKperience and eKcellent references * 

Employert I know all that* But she is 47, just the age when they start 
getting sick and having to miss work* Besides g I don^t think 
she could keep up with the other seGretarles* So call the 
other applicant please . 

Secretary: All right , Mr. Washington , 
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SCENE 2 

Secratary: Mr. Wilson, this is Mr. D^ner. He's interested in that job 
in the advertiaing department. 

Boss: How do you do, Mr, Banner. Won't you have a seat? 

Applicants Thank you, Mr. Wilson. 

Boss: Well, young man, what qualifications do you have for the job? 

Applicant: I have master of science degree in business administration 
from Columbia. My major was in advertising and my minor was 
in public relations , 
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I sea. But do you have any actual on-the-job experience? 



Applicant: Well, I spent last sunmer working as a copy-reader for Wexler 
Advertising Company. 

Boss J But you didn't do any original work for them? 

Applicant: Wall, no. But your ad said that no experience was necessary. 

Boss? Well, we've ohanfed our requirements in that area. I'm 

soriy, but perhaps another time. Thank you for coming in. 

Applicant: Thank you. (door closes) 
Break , 

Boss: Miss Roberts, could you come in here for a moment? 

Secretary: Yes, Mr. Wilson? 

Boss: I told you not to let any blacks in here. 

Secretary. 1 know, Mr. Wilson, but he made the appointment for the 
interview over the phone. 

Boss: In the future, then, make no interview appointments over the 

phone. Tell the applicant to come In to fill out a form. 
That way you can see who is applying. And that way you won't 
be wasting time by making ma Interview someone you know I 
would never give a job to. 

Secretary: Yes, Mr, Wilson. 
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SCENE 3 

Boy; Are you Mr. Phillips? 

Bos SI YeSp I am. What can I do for you? 

Boy: Wells I ^as wondering if you might have any work I can do? 
Bossi Are you used to doing hardj manual work? 

Boy: Wells last summer I worked as a mason's helper ^ and evenings after 
Sdhool this past year I helped my father dig out a cellar under our 
house • 

Boss- Wells I guess we can find something for you to do. Can you be here 
tomorrow at 8? 

Boy • You bet I 

Boss I O.K* See you then, 

(Pause,) Hey 5 did you drop that? 
Boy I Oh I yeah, I guess the chain broke. 
Boss: VJhat is it? 
Boy: Oh 5 it's a crucifix. 
Boss* Oh 5 you're a CatholiG then? 
Boy I Ye ^ * 

Break* 

Bosss Well, listen* Come to think of it ^ the next few days are going to 
be kind of slow. Why don't you stop by next week and check again, 
O.K*? 

Boy: Yeah (dejected) , 
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SCENE 4 

Girlj Mr. O'Neil? " 

Boss I Yes. 

Girlj I saw your sign in the window saying you needed a waitress ^ 

Boss: Yeah 5 well the job's already been taken, 

iSirl: But the sign is still in the window. 
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Yeah, wall I'll take care of that. Look, give your name and 
address to the cashier and if I get an opening I'll call you. 

Break, 

Boss I Hey, Jenny. Did you get that girl*s naine? 

Cashier: Yes^ I did. Wiy? You thinking about hiring her? 

Boss: Not a chancel What would our customers think if they saw a 

black waitress in here? 

Cashieri But with a name like Romanalli, I doubt that she's black. I 
think she's Italian, 

Boss: W^ii^ she might be,. but I wouldn^t take the chance. 

Cashier: . But she doesn't have any Negro features. 

Boss: 1 don't care. Her skin Is still too dark. 
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SCENE 5 

Secretary I Mr* Holz, this is James Petersen. He is applying for that 
mechanic's job you advertised* 

Boss: How do you dOg Mr* Patersen, Please sit down. 

Applicants (With Swedish accent) Thank you. 

Boss: Weill what mechanical experience have you had? 

Applicants In Sweden I had a job in a garage for 2 years. 

Boss: I see. Well, I don^t think we cm use you. Actually 5 we don't 

do much work on foreipi cars . 

Applicant: But our garage worked on many American cars, and 1 went to 
GMAC school for 6 weeks after I came to this country. 

Boss: Well 3 leave your nane and phone nunte::^ with the secretary and 

we* 11 call you in about a week* 

Applicant: Thank you for your tinie. Good-bye, 

Boss ; Good-bye * 

(Pause*) 

Boss I Dime? 

Secretary^ Yes, Mr. Holz? 

Bogs I Call that kid who came in this morning* He'll at least be 

able to catch on even if he doesn't have as much experience 
as that Swede , 

Secretary: But that kid this morning has never worked in a garage, 

Bossi Yeah 5 I know* But at least he's an American and he can learn* 

You know what they say about those dumb Swedes, 



Secretaryi O.K. Mr* Holz. You re the boss. 



27 



SCENE 6 



Secretary: 
Boss : 

Secretary : 
Boss : 

Applicant I 
Boss : 

Applicant: 
Boss I 

Applicant: 
Boss : 

Applicant* 

Boss * 

Applicant I 
Boss I 

Applicant : 
Boss : 

EVALUATION 



Mr. Patrelli, there »s a woman here who would like to see you 
about a job. 

O.K. Send her in. 

Come right in, please. 

How do you do? Won^t you sit down, please? 
Thank you. 

Well^ what can we do for you? 

Well, 1 saw in the paper that you need a truck dispatcher. 

Well, yes but..,I mean,. .well, .that *s a man's job. 

But it is just paper work, isn't it? 

Yes, but I*ve never heard of a woman doing the job. 

Well, I*ve worked as a taxi dispatcher and in the freight 
office of United Airlines. 

Break* 

Yes, I'm certain that you were very good at it, too. But I 
really think we^ll stick to keeping a man in the position 'in 
this company p Thank you for coming in anyway. 

But, sir. 

Good morning miss. 
But , . . 

Good morning I 



^ Following the discussion of the scenes, inform the students of the 
main points of the Hman Rights As Mendmd Through Jim& 1/ 1969 
Distribute copies of the 52^^^ of Wmploym&nt EightB rLearning EKeroise 7) 
to the studanta, and go over the summary, clearing up any confusion." Fol- 
lowing the review of the summary, explain the procedure to be followed when 
an applicant or an employee thinks he is being discriminated against. Dis- 
tribute and discuss copies of mat To Do About Employm&nt BiBaTimination 
(Learamg Exercise 8 ), Be sure td point out that a charge of discrimination 
must be proved. If possible, have a speaker from the Mew York State Division 
of Human Rights come in to discuss the law. 
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LEARNING E)€RCISE 7 

SUMMARY OF EMPLOYMENT RIGHTS 



I. It is illegal for an pmployei'^s because of your age, race, creed, 
color, national origins or sexg to^ 

• Deny you a job 

• Pay you lass than other eniployees 

• Deny you a promotion 

• Deny you benefits and privileges given to other employees 

II. It is illegal for an errployment agency p because of your age, race, 
creeds colorp national origins or sex, toi 

• Refuse to accept an application from you 

• Refuse to prooess your application 

• Refuse to refer you to an employer 

III. It is illegal for a labor organization ^ because of your agSj race^ 
creeds color ^ national origin ^ or sex ^ tot 

• Exclude you from joining the organisation 

• Expel you from the organization 

• Deny you benefits or privileges given to other members 

IV* It is Illegal for an employer or an employment agency to print or 

have prlntedp for purposes of advertising jobs 5 any statement which 
places limitations on ages i^aceg creedg colors national origini or 
sex unless the limitations are based on genuine occupational 
qualifications , 

V, It is illegal for an employer ^ employment agency s or labor organization 

to discriminate against you because you have fought against them or 
opposed them under the provisigns of the Human Rights Law. 



EKLC 
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LEARNING EXERCISE 8 

WHAT TO DO ABOUT 
EMPLOYMENT DISCRIMINATION 



If you feel that an employer^ employment agency^ or a labor organization 
has discriTininated against you on the basis of your AGE^ RACE ^ CREED^ COLOR, 
NATIONAL ORIGIN 3 or SEX, you may initiate action against that party by 
filing a complaint with any Division of Human Rights Office* This can be 
done in person ^ by phoney or by letter* If you send a letter , just say in 
your own words how you think you have been discriminated against. Someone 
will contact you if more information is needed. 

The Division of Human Rights will investigate your complaint. If the 
Division cannot find evidence that you have bean discriminated against ^ they 
will dismiss the qonplalnt. If you don*t think the complaint should have 
been dismissed, you have 15 days in which to appeal to the Human Rights 
Appeal Board* 

If the Division finds evidence to support your claim, they will try to ' 
settle the matter without going to court. This is called conciliation. 

If the employer, employment agency 5 or l^or organization does not 
reach an agreement with you through the Division g a public hearing will be 
held and the Commissioner of the State Division of Human Rights will make 
a decision* 

If the Commissioner finds that discrimination took places a "cease and 
desist" order will be issued. If the discrimination does not cease, the 
Division will take your case to court. 

Finally, if either you or the other party is not satisfied with the 
Commissioner's decision ^ you may appeal the case back to the ,Human Rights 
Appeal Board and than to the courts. 
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LEARNING ACTIVITY 9! SURVEY OF LOCAL EMPLOYMENT OPPORTUNITIES 



Re^eAenae-* CLUtJUauZm J?e4oa/Lce Handbook, pp, ? 25-- J 27 

The purpose of this seGtion is to make a survey of spacific jobs 
available in the local area. The students do all the work in this unit 
after careful preparation has been provided by counselors and job developers 
to organlae the survey. The information compiled should be of great help 
in locating full-time jobs for students when leaving the Center, The 
following suggested procedures should be altered to suit loGal conditions , 
if necessary, 

• Divide the locality into four to six areas, Psestrict the size of 
each area so that it can be thoroughly surveyed, 

• Forin a group for each area of the locality. 

• Have each group compile a list of all employers in its area. 

• Have the group send a form letter to each employer stating the 
purpose of the survey and asking him to participate in it. The 
sample form letter ^ on Learning Exercise 9, may be usedg if found 
appropriate , 

• The students can use the guidelines of the "Survey of Occupational 
Opportunities^- to organize their survey, A separate survey form 
should be filled out for each job they find open. When the students 
have completed their surveys 5 the survey sheets should be collected 
and placed into folders for future reference* 

• Have each group conipile a list of employers to interview based upon 
the responses to the form letter, If .there has been no response 
within 10 days 5 a member of the group should make a telephone call 
to the employer. ^The caller suggests that the employer may not have 
received the letter 3 may have misplaced the letter, or the response 
to the letter may have been lost in the mail. The employer is then 
asked if he would like to participate in the survey. If he declines, 
he should be thanked for his time and the matter should be dropped, - 
If he wishes to participate in the surveys the caller should arrange 

a specific time at which the employer can be Intervlewedi 

• Have each group send out teams of two people to interview each 
employer who has agreed to participate in the survey. Stress the 
Importance of being on time for the interview and of using the 
interview time effeGtlvely. 

• The Intervlewer(s) should fill out an Occupational Opportunity 
Information Sheet CLearnlng EKerclse 9a) for eaah job that is avallabl 

• The Gompleted forms should ba put into folders according to the 
categories mentioned in the Selecting a Vocation unit. 
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• Each group should consult with the Ne^ York State Employment Service 
to seek additional listings. An Occupational Opportunity Information 
sheet should be. filled out for each job. These ^ too^ are placed 

in the occupational folders . 

• Each group should then canvass private employment agencies for 
listings. These agencies will not supply names of specific employers , 
but they may be willing to provide a list of jobs available, 

• When all sources have been canvassed ^ the Occupational Opportunities 
File should be made available to all students at all times. Even 
students who have left the Center should be allowed unlimited access 
to the file. 

When the survey has been completed^ each student should make a list of 
five specific positions for which he feels qualified. He does this by 
matching up the assessments in his personal file folder with the requirements 
of the job. Let him diBoover which jobs he can and cannot get by comparing 
the job requirements on the survey sheet with the information in his 
personal folder, Dm^t tell him which jobs he is qualified for. When he 
has selected his list of five job prospects ^ introduce the next units, 
'^Getting a Job" to him. 

NOTES 
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LEARNING EXERCISE 9 



SAMPLE FORM LETTER 



281 South Ocean Avenue 
Old Bedford, N.Y. 11823 
June 18, 1971 



Strommer Window Sash Company 

1172 Wartenburg Way 

Old Bedford, N.Y* 11823 

Dear Sin 

The students at thft Old Bedford Learning L^oratories Center are con- 
ducting a survey of occupational opportunities in our locality. We are 
interested in discovering the jobs which are available in this area and the 
requirements for these jobs* Our main purpose here at the Center is to 
develop occupational skills and attitudes that will permit us to compete 
in the labor market. 

Your cooperation in making this survey a success will greatly aid us. 
The comunity as a whole will benefit from our working together to make all 
of our citizens productive participants in the business and industrial life 
of Old Bedford. 

If you are willing to participate in our survey, please notify us at 
the above address or by telephone (474-7009) so that we can make arrange- 
ments to have our canvassers contact you* 

Thank you for your consideration. 



Sincerely yours g 




Robert Nebba 
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LEARNING EXERCISE 9a 

OCCUPATIONAL OPPORTUNITY INFORM/ ION 



EmplQyeri _______ 

Address: _ 

Phonal 

Type of Business* 
Jobs Available" 
Education Required! 
Skills Requiradi 



Experience Required; 



On^the-Job Training Available i [ ] Yes C ] No 



Starting Payi 



per (hr*5 wk.) Top Pay: 



par (hr*^ wk.) 



Opportunitias for Promotion: Good 



Fair 



Poor 



Fringe Bene fits i 



Working Conditions i 



Hours I Day 



Evening 



Private ETTployment Agency Feai $ 



LEARNING ACTIVITY 10 i WHY PEOPLE FAIL TO GET JOBS 
Re^fiAenae.' CuMlauZm Re^ouAce Handbook, pp, Ut-lll 



OBJECTIVE 

To help students avoid caminon behavior flaws which prevent young people 
from being hired 

TEOiNIQUE 

• Ueing a group of students who have a flair for dramatidSj tape record 
the dialogs in Learning Exercises 10 through lOg* 

• Play the tapes for the students In the class s stopping at the break 
indicated in the script, 

• During the break have the students discuss the questions 
provided below for each of the scripts* 

• After the questions have been fully discussed ^ play the rest of the 
tape to show the students how the episode actually ended* 

• After the -conclusion of the script^ allow students to discuss any 
further pointi which may come up* 

Discussion Questions (to be used during the breaks in the scripts)^ 

• Do you think the job applicant was qualified for the job? Why? . 

• What do you think is the reason the job applicant was not hired? 

• What did the job applicant do that ha or she shouldn't have done? 

• Why ihould the job applicant have done that which he or she failed 
to do? 

. • How should the job applicant act differently at hie or her neHt 
interview? 

EVALUATION 

This learning activity can be evaluated by observing the degree to which 
students can draw valid observations during the discussions concerning why 
the job applicants in the case itudies art having a difficult time being 
hired. 



NOTES 



LEARNING EXERCISE 10 

THE WELL-DRESSED APPLICANT 

AiicQi But 5 Mr«. Knorr* I did all those things you told me to do* 

I had my resume typed , and I was on time for the intarviews. 
1 di&'t even smoke \?hen the employers offered me a cigarette g 
even though I was dying for one. I know I could have handled 
that cashier's because I've done it Jsfort, 

Mrs. Knorri Did any of the interyiewers give you a reason for not hiring 



Alice: 

Mrs t Knorrs 
Alicei 

hrSi Knorr: 

Aliee? 

Narrator 1 
Mrs i Knorri 



Alice: 
Mrs. Knorri 
Alice: 

Mrs. Knorrr 
Alices 
MrSi Knorri 
Alice: 
Mrs, Knorri 



Hell, the receptionist 's job fall throu^ because they said 
that I wasn't eKactly the type they were interested in what- 
ever that meais* 

Could it have been because you -re black? 

I don't think so, because there are two other blacks in the 
office. I think they're secritaries. 

Well, Alice ^ there must be an- eKplanation for your not being 
hired. Let*s,see if we can figure it out. 

Well, I know one thing. Those interviewers made up their minds 
the minute I walked in the door. 

Why do you think Alice was not hired? 

Let's examine what you have just saldp Alice, If the inter- 
viewers made up theii* minds as soon as they looked at you i 
then it must have something to do with your appearance* You 
said that you're sure it wasn't due to racial discrimination . 

No, it couldn't have been that. All of those places had 
blacks working for them. 

Let's look at just one of the jobs for which you applied. 
How about the sales job at Bargain Fair? 

Yeahj that's a beautiful example. I know I could have done 
that. 

What kind of people shop at Bargain Fair? 
What do you mean by that? 

1 mean are they wealthy » poors average i somewhere in between? 
I guess they're average to poor, 

Now^ looking at your dress and grooming, what kind of impression 
are you going to be giving the oustomers? 
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LEAra^tNG E)€RCISE 10 CCONT.) 



Alice: 



Mrs. Knorri 



Alice: 



BREAK: 

Mrs . Knorri 



Alices 

Mrs i Knorr: 



Alice i 
Mrs, Knorr: 



Alice i 



About clothes and jeweliy? A good one, I don't wear any 
cheap stuffi Everything I buy comes from the best shops in 
town , 

Exactly* What kind of clothes and jewelry do the customers 
wear? 

Well, it-s usually nicej you know, and all that but, I mean 5 
it^s obvious that they can^t afford the really good stuff* 
If they could afford the really good stuff , they wouldn^t be 
coming to Bargain Fairi 

Use discussiQn questions here* 

That might be the problem, Alice* Perhaps your employers 
felt that you would m^e the customers feel uncomfortable 
aromd you because your clothes and j ewe 1^ are obviously so 
much trnvB expansive than theirs. 

But 5 1 like to get really dressed up, 

That-s finej Alice, and you seem to know how to dress well* 
But at times your style of dress is not appropriate. For 
instance 5 the way you*re dressed right now is perfect for 
dining out, going to a night clubs for dancing or» attending 
a dressup affair* 

But not for work 5 1 suppose. 

Right, You see 5 when you work with other peoples yon want to 
feel comfortable around them and you want them to feel com- 
fort^le around you. If you make people self-conscious about 
their clothes , you make it difficult for them to feel at ease 
around you. 

Yeah I I guess you mi^t be right* But it does seem kind of 
silly and stupid. 



Alices 

Alices 
Mrs, Knorr s 



of the ways in which people choose to judge us are silly 
and stupid. So we jmt have to work that much harder to see 
they get the right impression that you Want them to get, 

0*K, 1*11 give it a try and see what happens. 

Good, NoW| let's look at the files and find some other 
possibilities . 



37 



LEARNING EXERCISE lOa 

THE NERVOUS APPLICANT 

CounselDri Harrys Mr. Schmitz says that you appeared to be very nervous 
during the interview.. He's the third employer who has made 
the same comment. Usually the employer eKpects some nervousness 
from the applicants but employers who have interviewed you have 
all said that you appeared to be unusually nervous* 

Harry: Yeah, well.*. those things really bother me. Like, I worry 

about if I*ve got enough experience 5 or if I'm going to be asked 
about why I left school and all that stuff. 

Mr, Fister: That makes sense, Harry, But we do t^ to make sure that we 
refer you only to jobs for which you are qualified* By the 
way J Har^j I Hope you didn't wear that hat during the interview. 

Harry: At a couple of them I did. 

Mr, Fisterj Why would you wear your hat during an interview? 

Hariyi I don^t knowt I just kind of feel more Gomfortable waaring iti 

Mr. Fisteri Harrys why do you think these interviewers haven't hired you? 

Harry: Well, let's be hones tt Who would want Something like me in 

their office, 

Mr, Fisteri What do you mean, like you? 

Hariy: Oh come off it! 

Mr, Fister: I'm not sure 1 know what you're talking about * 

Harry: Wall 5 look at my face I You know these spots aren't dirt! 

Mr* Fister: Of course 1 know they aren't dirti 

Harry: Wells v^ould you want some blotchy kid working in your office 

where eve^one who came in would see him? I means some 
customers may not like the idea* 

Mr, Fister: Harry, do you think people really object to your appearance? 

Harryi Yeah* After all 5 it is the first thing they notice ^out me* 

Mr, Fister I Probably, But what makes you think they attach any significance 
to something Ilka blotohy skin? 

Har^: I just know they do, 

Mr. Fister: Har;^, why do you think an employsr hlrss paople? 
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LEARNING EXERCISE 10a (cONTi) 



Harryi Well^ that's a stupid question. He needs you* I meani he wants 

to make moneys right? So he hires people who can help him make 
the monay. Ri^t? 

Mrt Filters OiK. In the job with. Mr, Schmits that you applied fori how 
would It have been to his advantage to hire you? 

Harry; Wellj I can type well enough to fill out the sales reports and 

file them, I can take orders from Gustomers who come into the 
office, I can i . . , 

Mr, Fisteri O.K.j you-ve proven that, with your skills and talents ^ Mr, 
Schmitz^ could have made valuable use 'of you. Right? 

Harryi Right. , = 

Mr. Fister: Then why would he deny himself your skills and talents because 
of a skin ailment? 

h^vtyi Well. , .bGcause. , , 

BREAK? Use discussion questions here, ' 

Mr. Flstar; Actually^ Harrys the only negative comment that has come to 

this office froTn your eniployers or interviewers has been that 
you seemed too tense ^ too nervous. 

Harrys Wellp you woul&i^t e^ect them to mention somebody's handicap 

would you? 

Mr* Fisteri As a matter of fMcts yes^ 1 would* You see we like to know 
exactly why our clients ara not hired. If there is anything 
that prohibits his employment becauie of skills 3 attitudes 5 
experlencei or physical defects 5 the employers are always willing 
to give us this information so that we can better serve our 
clients i 

Harrys Well, if the doctors cm*t get rid of these blotches 5 you sure 

can't! 

Mr, Flstsri Noj Har]^^ we em't. But if these blotches vers Inhibiting 
your ability to get certain kinds of jobs^ we would try to 
find other kinds of employrent for you. 

Harryi Well, then why haven't you done just that? 

Mr* Fisters Because we have found no need to» We have no indication that 
your skin condition has interferred with your ability to get a 
job. You ieam to be the only one holding that opinion. 

Harry: Well| I guess I have that right. 
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LEAra^IN(3 E)£RClSi 10a (CONT,) 

Mr. Fisteri Of course you have that rl^t* But while you're exercising 
that ri^t and trying so hard to convinee others that your 
ailment is a handieapp don't be surprised If you can't land a 
job. If you try hard enough j you might just convince them 
that you do have a h^dicap. 



HO 



LEADING EXERCISE lOb 

THE DISABLED APPLICANT 

Mr. Ewald* You're back again, Rudy? 

Rudy I Ye ah 5 Mr* Ewaldj same old sto^, 

Mr, Ewaldi They're not willing to pay enough^ right? 

Rudy: Right. 

Mr. Ewald; Rudy* what do you consider to be a fair pay for you? 

Rudyi Wellp in the mill I got $3.50 m hour. 

Mr. Ewaldi .What kind of job did you have there? 

Rudy I I loaded cement blocks on pallets, 

Mr, Ewald: Wellj why did you leave the job? 

Rudyi You know ai well as I do. Mr, Ewald. I had a hernia oparation. 

Mr. Ewaldi That's right, Rudy^ I do know that. But you seeni to have for- 
gotten the fact that you can't do that kind of work anymore* 

Rudy: So what? Why should I have to taka leis money for another 

kind of job? 

.Mr. Ewaldi But the errployer sets wagas according to the kind of work an 

employee dqes* Also, one employer does not necessarily pay the 
sane wages as another. 

Rudy: Look, Mr. Ewald, suppose they fired you from this job. Would 

you take less pay? 

Mr* Ewalds Not for the same kind of job| 1 woulto't* 

BREAK? Use diiousiion queitlons here* 

Rudys That's what I mean. 

Mr. Ewaldi But I Rudy g you cm't do the Bmm kind of work anymore, 

Rudys O.K. So I can't. But that isnVt fault. Why should I have 

to, take less because of an accident? = 1 mean supposing 1 want 
to'eara more moneyi even at anothir jobi Are you telling me I 
won't be able to? . 



Patricia » 
Miss Gilbert: 

Patriciai 
Miss Gilbert I 



PatrlciiLS 
Miss Gilberts 

Patricia I 
Miss Gilberts 
Patricia I 

Miss Gilbert! 



Patricia: 
BREAK: 

Mies Gllberti 

Patricias 
Misi Gilbert: 

PatriQia: 



LEARNING E)€RCISE lOc 

THE RUSTY SKILLS APPLICANT 

I don't see why I should go back to school. Not even nleht 
school! 

Well, that decision is entirely up to you, Patricia, but I 
don't see how you can possibly get a senretarial job unless 
you do go back to school. 

But I told you that I took typing and shorthand In high 
school, 

I realize that^ Patricia, but when was the last tiine you 
tried to take shorthand? How about your typing speed? Have 
you ever tried your skill at filing? What about operating ' 
office equipment? 

Well, 1 can brush up on that as I go along, I inean I We 
got to start somewhere. 

If you went to a beauty shop^ would you want to pay someone 
to praot^.ce on you? ^ ' ■ 

Wellg she's got to learn someplace, hasn't she? 

Of course, but do you think you'd gat your money's worth? 

^ Maybe not| but if she made any mistakes or didn't know how 
to do something one of the other beauticians could help, 

I guess you're right on that point, Patricia, but would that 
work in an office? It doesn^t seem to make too much sense 
to hire a girl to work in an office if the other girls are 
doing the work for her. It seems that the employer would 
prefer to save hitiBelf the money and just have the girls he 
already has do the work. 

Maybe so, but you talk like I can't do anything. You're 
sura a big help. 

Use discussion questions here. 

But don't forgets Patricia, you've been turned down by 
everyone to whom you've applied for a job. .The reason they 
ell give is the same— weak skills* 

Wellp I'm still not going back to school. 

That's up to yoUj Patricia^ but I cm 't help you get an 
office j^ T^til you get the neci 

S0| I'll just go and get one on own. 



LEAra^ I NG' EXERCISE lOd 

AN APPLICANT'S FRIENDS 

Counselors Hello i Helen • Gee, you got here faster than 1 thought you 
would, 

Heleni Yaah^ my friends were coTning down this way so they brought .me 

along. 

Cdunseldri Ohg do they have a car? 

Helen; Yeah, I mm^ I could take the bus but I can^t stand the 

smell of those things, 

Comiselori I agree with you there. But what would happen if their car 
broke down? 

Heleni Oh 5 then we'll either walk or take bus* 

Counselor? You seem to go quite a few places with your friends* 

Heleni Yeah 1 we go everyplace together* 

Counselors What ^out your interviews? Do they go with you? 

Heleni SurSs they usually go' right in with me* 

Counselor! You knoWp that might not be a good idea* 

Heleni ^ Why not? l'm:the only one who^s after a job* 

Counselori But isn't it possible that the en^iloyer might get the wrong 
inpresslon? ' . 

Helent What wroi j Impression: could he get? 

BKBAKi Use discussion questions here. 

Counselor.* Willi for one things he mght think that you aren't mature 

enough to apply for a job on your own. Or he mi^t think that 
you are only going to work for him until you can find a job 
with your friends i 

Heleni Well^ that's stupid! Why should I want to work with my friends 

Counselorr Pirhaps you wouldn't want to § but your employer may get the 
Impression that you would. 

Heleni . . Impression. Mm 5 are they d™b I 

Goimselor? YeSj Helen^ often they are ^ but paople do m^e impress ions 1 and 
you must keep that in mind whan you apply for a job* 



■ LEARNING E)£RCISE lOe 

THE IMPATIENT APPLICANT 

Secretary: (Answering phone. ) Good afternoon, Mr. Clarke's offioe, 



Ann; 



This IS Ann' Washington. I applied for a job with you people 
on Monday and I was told that I had been tentatively hired 
Now I'm supposed to wait until you call me to tell me when to 
come m to work. Hera it is Friday, and I haven't heard a 
thing from you people. What's the story? 

Secretary: 1 see. Well, to whom did you speak when you came in on Monday 
Ann: Mr. Tav. 

Secretary: Well, Miss Washington, it is quite often a month before an 
actual job opaning is available. So, I wouldn't be alarmed 
about not being called yet. If. you'd like to talk to Mr. Tev 
however, I can connact you with him. ' 



Ann; 



Well, at least you're using your head. Yeah, eonneot me. 



Mr. Tev: Mr. Tev speaking. 



Ann: This is Ann Washlnftoh. What about my job? I mean, it wouldn' 

be putting you out of your way to show a little consideration 
and at least give me a clue, would it? 

Mr. Tev: Miss Washington, the position for which we decided to hire you 
IS now oecupiad by a woman who is leaving in 2 weeks for 
maternity leave. You will be notified at that time. 

I ^fie- I'll supposed to sit around and wait for her highness to 
decide to have tha baby. Hay, I've got bills to pay in the 
meantime . What do 1 do about that? 

Narrator: Do you think Ann is going to get this job? Why? 
Use discussion questions at this time. 

Quite frankly, Miss Washington, 1 don't oara. I also would 
suggest that you look elsewhare for employment . ' You don't 

seem to have the temperament to be handling customer requests 
and complaints for us . 

Ann: ■ What's that remark supposad to mean? ' 

Mr* Tevj It means quite slnply that wa don't need you. Goad-^bye. 



BREAK: 
Mr. Tev 



LEARNING EXERCISE lOf 

LITTLE THING THAT MATTERED 



Hello p Terry. 

Hi 5 Miss Kane. Any leads? 

No 5 but 1 think I've found out what the source of. the probleni 
is. ■ 

What do you mean? 

1 simply mean that I bicame very concerned ^out the fact that 
every time you applied for a job you were turned down* Terry | 
why didn- t you tell me that you had worked at Bragga Milk? 

Wells 1 was only theri a couple of months, I didn't think it 
was important* Besides I didn't like the job so I quit* I 
figured if 1 didn't mention my eKperience theresyou wouldn't 
try to get me another job like it, 

Terry, that's^ a lovely story ^ but it is a lie^ isn't it? 
What do you mean by that remark? 

1 mean just what 1 saids Terry, You were fired from Bragga 
Milk 5= weren't you? 

Yeahj wellj maybe I was* Butj so what's such a big deal about 
that? So, I got mad at the boss and told him where to go; 
Am I the first person to ever have an argument with my boss? 

Of course not. But' you4-e . itlll not telling the truth about 
why you were fired/ 

What makes you think you know more about it than I do? 
I spoke to Mr, Adonis on the phone this morning i 
Why do you believe hlm^ and not me? 

Because 1 ' ve dealt with Mr, Adonis on many oQGasiona V This 
agency has placed between 30 and 50 clients in his mill 
during the past 6 weeks 5 and we have never had a single com^ 
plaint about him as an en^loyer. In facts many young people 
who have worked for him have come in to tell us how helpful 
and considerate he has been, 

Wellj sOj I lied about try age, ^ What. harm could that do? I 
mean 5 he must have believed me because he hired me* Besides, 
he liked the work I was doing for 2 months, I mean, if he 
couldn't tell that I wasn't 18 and he wag satisfied with the - 
work I was doing, why couldn't he just forget that stupid 
little rule? 
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LEAra^ING EXERCISE lOf (cONTi) 

Miss Kane J Well, .Terry, in the firat place, it isn't just a stupid little 
rule* It^happens to be a law. If Mr, Adonis were found guilty 
of violating that lawj he would be charged with a violation 
and penalized for it. 

Secondly, if you had been Injured on the job^ the einployee 
insurmce plan would not give you coverages and Mr, Adonis 
wquld have been held responsible for your accident. 

Terry^ Yeah, but I would have been willing to cover up so he*d get 

off the hook. " - = 

Miss Kane- Perhaps, ^but Mr, Adonis has too much to lose by. risking such 
a situation. Most importantly, though^ Is the , fact that you 
lied to him. You see he now feels that' you can't be trusted, 
and he has let the word get out. Frankly, 1 don*t see how 
you will be ^le to get a job from any enployer in this small 
commmiity, . " 

Terry: But that isn't fair! 



Miss Kane: 



Really? How fair was it of you to lie to him about spmethin| 
that could have caused him a great deal of difficulty? 



Counselon 
Dicki 

Counselor: 
Dick I 

Counsalor : 
Dick: .. . 
Counsalori 
Dick I 

Counselori 
Dick I 

Counselor: 
Dlcki 



Counselori 
Dick: 

JREAKi 
Counselor I 
Dlcki 

CoOTselopi 



LEARNING E)€RCISE 10 g 

THE JOB QUITTER 

Where were you working before, Dick? 
At Kerr Mill, 

What kind of work did you do there? 

I repaired machinery , You knoWs like if one of thf machines 
broke down^ I'd ripair it before they lost a lot of time on it* 

Did you like the work? 

Yeah* It was the best job I ever had* 

How was the pay? - 

They gave me $2.90 an hours and! got a lot of overtiTTie, 

Was- there any chance for advancement on the job? 

Sure 5 I know I could have workad way up to forenian of the 
machine rnaintenance crew, 

Wellp why on earth did you leaver then? 

Well^ some of the guys were talking^out the new electronics 
plmt that . was opening. They said I could start there at 
5^ an hour* And then I heard on the news that the electronics 
plmt was having troiile getting enough help. So I was positive 
I could get a job and I quit* 

What happened? Were all the jobs taken? 



Oh I no* They ^ had plenty of jobs available but you had to have 
at least 2 years of college electronics to get the job. My 
buddies- di&'t know ^out that part of it, 

, Use discussion questions at this time,. 

Wiy diitaH you go back to Kerr Mills? 

I did| but they had already hired someone to rapl&ce me# It 
doasn^t look like heUl be leavingi either. So I've got to find 
something elsfii 

Well Dicks 3]- ve only got a couple of possibilltieSi and they are 
only trainee programi. 



Dicki 



That's o*k, by tne. 
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LEARNING ACTIVITY 111 PEOPLE FAIL TO KEEP JOBS 



Mie/tmazt Cu/uUaulm nuomaz Hmdboak, pp. 175-186 
CBJECTIVE 

To help students Identify and avoid work attitudes which cause people 
to lose jobs 

TECHNIQUE 

• Using a group of students who haya a flair for dramatics , tape 
record the dialogs in Learning Exercises 11 through lid. = 

• Play the tape for the students In the class, 

• After listening to the tape? lead the students in a discussion using 
the questions provided below for each of the scripts. 

Discussion Quastions^^ 

• What attitude does the jobholder have which is causing him to have 
troiible on the job or with his boas? 



• Is the boss' attitude causing the probleni? Why? 

^ What ^ would you tell this jobholder if you were his friend and wanted 
to give him advice on how to hold a job? 

• What new attitude could the jobholder develop which would tmkm the 
place of the attitude which Is causing him trouble? 

• What should the jobholder be willing to do which he is not already 
doing? 

EVALUATION 

This learning mctlvity can be evaluated by observing the extent to whleh 
studenti can detect bad Job attitudes on the part of the jobholders in the 
dialog. The Students V ability to hypothesise dlffloultles on the job 
caused by poor worker attitude will be his ability to avoid these same pitfalls 
during his later employment. 



NOTES 



LEARNING EXERCISE 11 

T H E • J 0 B SHIFTER 

Mr. Kirk: I'm sorry, Richard, but I don't think I can take a chance on 
promoting you* You see, you'd have to go through a S^i^eek 
training period. That training costs us ^out Si, 500. Now, 
if we're going to put that kind of money into training an 
employae, we want them to stay with us for awhile* 

Richardi Yeahj 1 cm see that, but what niakes you think I wouldn't stick 
with the job? 

Mr* Kirks Richardi just look at your enployment record* Eight jobs in 
2 years and the longest you've ever stayed with a job is 3 
months* You have only been here 2 months now, 

Richard: But I've been moving around in order to find what kind of work 
I want . to do. ^ 

Mr, Kirkt That's not a bad ideaj except that you^ve been costing these 

enployers a good deal of money. Why don't you try to investigate 
a job before you leave the job you hold? 

Richardi Aw, that takes too much time, 

Mr* Klrki That may wall be ^ but don't you think it's worth it? 

Richardi Maybe ^ but it seems to me that it's better to get the eKperience 
on the job, 

Mr* Kirk^ Wellj the eirployer will think differently ^ I'm sure* 

Richardi Supposing I do want to get a job and stick with it* How cm I 
prove it if no one will give me a good job? 



Herb t 
JohriTiy I 

Herbr 
Johnny t 

Johnny ; 
Herb I 

Johnny I 
Herb: 



Johnny i 
Herbs 



LEARNING EXERCISE lla 

THE LATECOMER 

Look, Johnny, its 10. 

Yeah, I know, but I mean, I'm only an hour and a half late- Gte 
W brother fell down the stairs, and I had to take him to the ' 
doctor. Ha had to have seven stitches In his head. 

I know you have a good reason, but you should have given me a call. 
O.K., o,k., just forget it! 

But, Johnny, I think you should understand why... 

Forget iti I can get a job some other place. Who needs bums like 
you? 

Look, Johnny, when you didn't show up this morning I had to aet 
somebody else. Another guy came looking for a job, and I took 
him. 

Yeah, but you couldn't wait to hear from me, could you? 

As a matter of fact, no! You were holding up the assembly line 
and the guys on that line are being paid on a piecework basis. 
Because you didn't show up, or at least give me a call, they were 
losing money. ■' 

I guess that's their tough luck. 

Is it, Johnny? They still have a job. How about you? 
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LEAI^ING E)€RCISE lib 

THE UNWANTED STRAW BOSS 

Mr, Golds Freddies I^Tfi afraid you^re going to have to find a job elsewhere* 
Freddies You mean I'm being fired? For what? 

Mr. Goldi Mainly because you have disrupted the staff in the office to the 
point of their efficiency diTninishing, 

Freddie: How do you figure that? I only tried to help them corract some-^ 
thing when it was done wrong* 

Mr, Gold: That's just the pointy Freddie, Who said what they were doing 
was wrong? You bbb^ Freddie , I'm the person responsible for 
telling the employees what to do around here, 

Freddies But when I see something that can be changedj I try to help out 
by telling the person. 

Mr. Golds I guess you di&*t get the pointy Freddie, I'm the only person 
who tells the staff what to do. : 

Freddies Welli if you're Stupid enough to refuse to change something 
that*s wrong, I guess that's your tough luck, 

Mr* Golds Yes 5 I guess you're right. It's ny tough luck. But I've decided 
to endure my tough luck without your assistance. 



LEAra^ING E)£RCISE 11c 

THE LAYOFF 

Fmdi Mr. Shelly, I quit! 

Mr* Sheilyi Why do you want to quit, Fred? 

Fred: Becaus© I'm not a janitor^ that's why, 

Mr. Sheilyj You*re complaining about having to sweep floors. Right? 

Fred* You'd better believe it. 

Mr, Shelly r Didn't the foreman explain to you why we put you on that job? 



Fred: 



Well, he said that it was the only way I could stay on the 
payroll instead of getting laid off. 



Mr* Shelly: That^s right Fred. Wa*ve had a temporary slDwdown because 
sales have dropped. We intend to put you back in your old 
job as soon as business picks up again* Otherwise, we would 
have to lay some of you off. 



Fred; 



Yeahp yeah* But I still am hot a janitor, so you can keep your 
lousy job , . . " 



Mr. Shelly: I 'm sorry you feel that way, but with an attitude like that I 
think it best that you do quit. 



LEARNING EXERCISE lid 

THE ANNOYANCE 



Mr. Banjer: Johns afraid we're going to have to let you go, 

John: What do you mean? I'm doing my work. I always get to work 

on time, I've never even missed a day's work, What's wrong? 

Mr* Benjer* Well, the main problem is that the other workers have been 
Gomplaining that you're difficult to get along with," 

Jolmi 1 thQught I was hired to do a certain job. Nobody said I 

was supposed to act like I was in a social club, That sounds 
like a pretty stupid reason for firing someone, 

Mr* Benjer: It may sound stupid to yoU| Johns but I have to think of all 
the employees. If one person is annoying themi their^ 
^ production slows down. We can't afford to have anyone slow 
down produetien, 

John I But how do you know it's my fault? Wellg at least not all my 

fault. 

Mr* Ben jar 1 I don't. But when we get so many complaints about one person 
it seems wisest to let that one person go* 

John: Wellj I'll just go find a job some place where the kind of 

work I do counts. 



I EPIC dmn^^^^^^ 
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